
the power of student teams

appendix a
crosswalk for caseĺs sel competencies and academic teaming

The Collaborative for Academic, Social, and Emotional Learning (CASEL) 
describes social and emotional learning (SEL) as the means through which 
students learn to regulate their own emotions, self- and peer-motivate to 
reach their goals, exercise empathy, work together effectively, and engage 
in responsible decision making. CASEL’s framework identifies five core 
competencies and 25 subcompetencies for SEL, shown below. In the right 
column, we specify how academic teaming supports each of CASEL’s SEL 
competencies and subcompetencies.

How CASEL’s 25 Social and Emotional Learning Competencies Align to 
Student-Led Academic Teaming

Core SEL Competency: Self-Awareness
The ability to accurately recognize one’s own emotions, thoughts, and values and how 
they influence behavior. The ability to accurately assess one’s strengths and limita-
tions with a well-grounded sense of confidence, optimism, and a “growth mindset.”
Subcompetencies 
(Descriptors) for 
Self-Awareness Alignment to Academic Teaming
1. Identifying emotions Team interactions and discussions create a classroom

environment where students can articulate how they 
think and feel. Team protocols include identification 
of emotions along with protocols for self-management 
of emotions and peer regulation of emotions. See 
Chapter 2 for an example of a teacher coaching a student 
team to identify their own and others’ emotions.

2.  Accurate 
self-perception

Students develop a sound awareness of their own 
abilities through constant self-assessment and peer 
feedback in their academic teams.

3. Recognizing strengths Academic teaming allows students to assess their
own and others’ strengths and find ways to use their 
collective abilities to tackle rigorous tasks.

4. Self-confidence Students build confidence and a growth mindset  within 
their teams by discovering they can contribute value to 
the team and by being accepted by their peers.

5. Self-efficacy Teaming structures, such as roles and norms, allow 
students to build autonomy so they can work 
through rigorous academic content with limited 
teacher assistance. See Chapter 4 for a student’s reflection 
on how teaming empowers her to rely less on her teacher 
and makes her feel more optimistic about her learning.
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Core SEL Competency: Self-Management
The ability to successfully regulate one’s emotions, thoughts, and behaviors in 
different situations—effectively managing stress, controlling impulses, and mo-
tivating oneself. The ability to set and work toward personal and academic goals.

Subcompetencies 
(Descriptors) for 
Self-Management Alignment to Academic Teaming

6. Impulse control Team norms help students autonomously manage 
their behavior and stay focused on their team’s tasks.

7. Stress management Academic teaming structures create a network of 
peer support where students can manage their own 
stress and help each other through frustrations. See 
Chapter 4 for various student reflections on how teaming 
helps them manage stress.

8. Self-discipline Academic teaming fosters a naturally disciplined 
classroom environment where students rise to the 
high academic expectations of their teacher and learn 
to self-regulate their behavior.

9. Self-motivation Teaming structures allow students to take respon-
sibility for their own learning as they tackle highly 
engaging academic problems with their peers.

10. Goal setting In their teams, students use standards-based guide-
lines created by the teacher (learning targets and 
success criteria) to set academic goals. Teams track 
their own progress and use peer feedback to make 
adjustments as they work to achieve their goals.

11. Organizational skills Students plan and organize their resources, time, and
each other to accomplish rigorous learning tasks.

Core SEL Competency: Social Awareness
The ability to take the perspective of and empathize with others, including 
those from diverse backgrounds and cultures. The ability to understand social 
and ethical norms for behavior and to recognize family, school, and community 
resources and supports.

Subcompetencies 
(Descriptors) for Social 
Awareness Alignment to Academic Teaming

12. Perspective-taking In forming academic teams, teachers aim to create a 
 diverse mix of cultures, races, genders, abilities, person-
alities, and learning needs. Students learn to listen and 
respond to each other’s unique perspectives through 
team tasks. See Chapter 4 for an associate superintendent’s 
take on how teaming allows his district’s students to bring 
their diverse personal experiences into their learning.
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13. Empathy Students learn how their teammates think and feel 
through team interactions and provide peer support, 
allowing students to better understand and connect 
with their peers to reach authentic empathy.

14.  Appreciating 
diversity

Academic teaming creates an inclusive learning envi-
ronment where students can appreciate the different 
backgrounds and strengths of their peers.

15. Respect for others Working in academic teams allows students to 
connect with each other on a deeper level and create 
relationships of respect. See Chapter 4 for a teacher’s 
story of how her student, who previously struggled with 
negative behavior, led his teammates respectfully and 
became respected by his peers.

Core SEL Competency: Relationship Skills
The ability to establish and maintain healthy and rewarding relationships with 
diverse individuals and groups. The ability to communicate clearly, listen well, 
cooperate with others, resist inappropriate social pressure, negotiate conflict 
constructively, and seek and offer help when needed.

Subcompetencies 
(Descriptors) for 
Relationship Skills Alignment to Academic Teaming

16. Communication Academic teams have clear norms for communica-
tion, which ensure respectful discussions with equal 
contributions from each team member. See Chapter 2 
for a classroom example of how students used commu-
nication guidelines in their teams to have a constructive 
conversation with autonomy.

17. Social engagement With their academic teams, students have constant 
opportunities to develop cooperation skills and con-
flict resolution skills. Engaging with their peers also 
helps students build the confidence to be assertive in 
resisting negative social pressure.

18.  Relationship 
building

Academic teaming helps students build healthy peer 
support networks, where they can feel safe to seek 
and offer help.

19. Teamwork Academic team tasks are designed for productive 
struggle, where students rely on each other to ac-
complish their learning goals and coach each other 
through challenges with limited teacher direction.
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Core SEL Competency: Responsible Decision Making
The ability to make constructive choices about personal behavior and social 
interactions based on ethical standards, safety concerns, and social norms. The 
realistic evaluation of consequences of various actions and a consideration of the 
well-being of oneself and others.

Subcompetencies 
(Descriptors) for 
Responsible Decision 
Making Alignment to Academic Teaming

20.  Identifying 
problems

Academic teaming empowers students to use their 
norms to identify problems in social situations and 
to use success criteria and peer feedback to identify 
problems in their academic tasks.

21. Analyzing situations Academic teaming structures foster autonomy, so
teams constantly practice analyzing their academic 
tasks and their social situations and can learn to 
make responsible decisions.

22. Solving problems Within their teams, students engage in both academic 
problem solving and interpersonal conflict resolution.

23. Evaluating In academic teams, students are expected to fulfill 
their roles and constantly evaluate whether they are 
making responsible decisions. See Chapter 2 for an ex-
ample of a student evaluating his teammates’ behavior and 
deciding he needed to get them refocused on the task.

24. Reflecting Teaming structures encourage students to give and 
receive feedback, consistently reflecting on their 
thoughts, actions, decisions, and progress to goals.

25. Ethical responsibility Teaming structures build a culture and mindset of ac-
countability, where students learn to take responsibil-
ity for themselves and their actions and interact with 
fairness. See Chapter 1 for a teacher’s experience of how 
academic teaming brings out a level of care and concern 
she has never before seen in her middle school students.

Adapted from CASEL (2017). Please note: the five competencies and 25  subcompetencies 
(left column) are CASEL’s work; the alignment of the competencies to student-led academic 
teaming (right column) was done by the authors of this book, independently of CASEL.
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